IN-SERVICE EDUCATION AND TRAINING NEEDS OF INSTRUCTORS WORKING IN
THE ACCREDITATION PROCESS AT VOCATIONAL QUALIFICATION TEST CENTERS

ABSTRACT

Progression in education is achievable through well-educated teachers, and teacher training can be
achieved by well-planned in-service vocational training. In this research, in-service training needs
analysis questionnaires were performed on 99 instructors who seek to be assigned in vocational exam
center accreditation process. As a result of the assessment of these questionnaires, it was concluded
that nearly all instructors have in-service training needs directed at improving their performances.
ANOVA analysis was used to assess whether the acceptance level for Important Factors in Training
Needs changed depending on the education level. According to the results of the analysis, the
importance of the training in terms of "knowing the job description and responsibilities of the
organization where the individual will be assigned in Vocational Test Center" has shown differences
depending on the education level (F=3.584; p<0.05). When mean values of significance level for
almost all statements were examined depending on the training status of participants, it was
determined that post graduates agreed that trainings are important at a higher ratio in comparison to
other groups.

Cronbach Alpha confidence coefficients were calculated to estimate the confidence level of
exploratory factor analysis (AFA) in order for determining the Structure Validity and Confidence
Analysis of in-service training needs questionnaire. Exploratory factor analysis method was used for
statistically determining the structural validity of the questionnaire. Firstly, Kaiser-Mayer-OlKkin
(KMO) and Bartlett tests were performed to understand whether the questionnaire was compatible for
factor analysis. KMO coefficient was calculated to test the sample size.

According to the analysis result, statistically significant difference was determined for evaluation of
the first aspect of the training needs among instructors with different training levels, however, no
significant difference was revealed for the evaluation of the second aspect of training needs. No
significant difference was detected at the second aspect of the training needs questionnaire as there
were only trainings related to assessment and evaluation, and the instructors participated in this
questionnaire had already attended these trainings.

According to the TUKEY test results, which was performed to determine the group that caused
difference in evaluation of first aspect of training needs, individuals with associate or bachelor's
degrees showed the least acceptance level for the first aspect of the training needs, whereas post
graduates showed the highest acceptance level. As a result of this, 15 instructors randomly selected
among 30, were given 75-hour long training in 2014-2015.

At the end of their training " Evaluation Form for In-service Education and Training (EF INSET)" was
conducted and results for Training Planning and Program, Competence Level of Trainers, End of
Training Gains, General Assessment were presented. Through open ended and Likert-scale
guestionnaires, observable progression was shown for the benefits of in-service training, Training
Planning and Program, Competence Level of Trainers, End of Training Gains, and General
Assessment criteria. Performance Evaluation Form for Instructors who have participated In-service
Education and Training were filled, demo exams were executed, and technical experts completed
performance assessment forms 30 instructors assigned in accreditation process of vocational test
center; as a result of the questionnaires, differences between trained and untrained were presented.



Performance form of untrained instructors and demo exams were reviewed by technical experts and
it was determined that untrained instructors failed to properly achieve exam and documentation
processes as they lack knowledge about 17024 accreditation process, don't posses necessary
information about National Occupational Standards and not familiar with procedures and presses of
Vocational Test Center; therefore, it was planned to provide in-service training to untrained
instructors within 2016.

The results of Wilcoxon test, which was performed to compare scores of pre- and post-training
knowledge and skill-based performance items in the test group, are given in research. According to
the analysis results, post-training scores for all knowledge and skill-based performance items have
shown statistically significant increase when compared to pre-training scores (<0.05). Accordingly,
the in-service training conducted has increased the knowledge and skill-based performance of
instructors.

Mann Whitney test was performed to compare pre-training knowledge and skill-based performance
item scores of the control group and post-training scores of the test group and as a result, post-training
knowledge and skill-based performance scores of the test group were statistically shown to be
significantly higher than pre-training scores of the control group. According to performance
assessment, when pre- and post-training performance assessments compared and demo exams
conducted before and after the training were reviewed by technical experts, major differences were
determined. Therefore, the obligation to receive these training raised in order for all instructors,
wanting to take part in the accreditation process of Vocational Test Center, to conduct the
accreditation process in healthy, proper, reliable and objective way and in conformity with the
standards.

In-service education and trainings are recommended for all current Vocational Test Centers and other
exam centers planned to be established in the coming years in order for documentation processes in
Turkey to be conducted according to these standards.
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OZET

Egitimde ilerleme iyi egitilmis 68retmen, 0gretmen egitimi ise iyi planlanmis hizmet i¢i mesleki
egitim ¢alismalar1 ile miimkiindiir. Bu arastirmada; hizmet i¢i egitim ihtiyag¢ analizi anketleri mesleki
sinav merkezi akreditasyon siirecinde gorev almak isteyen 99 6gretim elemani lizerinde uygulandi. Bu
anketlerin degerlendirilmesi sonucunda, &gretim elemanlarinin nerdeyse tiimiiniin performansini
gelistirmeye yonelik hizmet i¢i egitim ihtiyaglarinm oldugu sonucuna varildi. Egitim Ihtiyacinda
Onemli Olan Faktérlere katilim diizeyinin 6grenim diizeyine gore farklilk gdsterip gostermedigi
Anova ile analiz edildi. Yapilan analiz sonucuna gore egitimin “Mesleki Sinav Merkezinde gorev
alacagi kurulun gorev tanimlarini, sorumluluklarini bilmede” 6nemli olma durumu 6grenim diizeyine
gore farklilik gostermektedir (F=3,584; p<0,05). Katilimcilarin egitim durumuna goére hemen hemen
tiim ifadeler i¢cin dnem diizeyi ortalamalar incelendiginde egitimlerin 6nemli oldugu goriisiine yiiksek
lisans mezunlarinin diger gruplara gore daha yiiksek oranda katildig: belirlendi.

Hizmet i¢i egitim ihtiya¢ analizi anketinin Yap1 Gegerliligi Ve Giivenirlik Analizi belirlenmesi
amaciyla agimlayici faktor analizi (AFA), giivenirliginin belirlenmesi i¢in Cronbach’s alfa giivenirlik
katsayilar1 hesaplandi. Anketin yap1 gecerligini istatistiksel olarak tespit etmek i¢in agimlayici faktor
analizi teknigi kullanildi. Anketin Oncelikli olarak, faktor analizine uygun olup olmadigini anlamak
amaciyla KMO ve Bartlett testi yapildi. KMO katsayis1 6rneklemin biiyiikliigiinii test etmek i¢in
hesaplandi.

Analiz sonucuna gore egitim diizeyi farkli olan personellerin egitim ihtiyacinin 1.boyutunu
degerlendirmeleri arasinda istatistiksel olarak anlamli fark bulunurken egitim ihtiyacinin 2.boyutunu
degerlendirmeleri arasinda anlamli fark bulunmadi. Egitim ihtiyact anketinin 2. Boyutunda sadece
Olgme degerlendirme ile ilgili egitimler oldugundan ve ankete katilan 6gretim elemanlarinin bu
egitimlere daha onceden katildiklart i¢in anlamli fark bulunamadi. Egitim ihtiyacinin 1.boyutunun
degerlendirilmesinde farklilik yaratan grubun belirlenmesi amaciyla yapilan TUKEY testi sonucuna
gore On lisans — lisans mezunlarinin egitim ihtiyacinin 1.boyutu i¢in katilimlar1 en diisiik iken yiiksek
lisans mezunlarinin en yiiksektir.

Bunun sonucunda 30 G6gretim elemanindan rastgele segilerek 15 tanesine 2014-2015 yilinda 75
saatlik egitim verilmistir. Egitimlerin sonunda “Egitim Degerlendirme Anketi” yapilarak Egitimin
Planlanmas1 ve Programi, Egitimcilerin Yeterlilik Diizeyi, Egitim Sonu Kazanimlar, Genel
Degerlendirme sonuglart ortaya koyulmustur. A¢ik uclu ve likert olgekli anketlerle de hizmet i¢i
egitimin faydalar1 ve Egitimin Planlanmasi ve Programi, Egitimcilerin Yeterlilik Diizeyi, Egitim
Sonu Kazanimlar, Genel Degerlendirme kriterleri sonucunda goézle goriiliir bir ilerleme soz
konusudur.

Anketler sonucunda mesleki sinav merkezi akreditasyon siirecinde gorev alan 30 6gretim elemaninin
performans degerlendirmeleri egitim alan gretim elemani performans degerlendirme formu demo
smavlar yapilarak teknik uzmanlarin incelemeleri ile performans degerlendirme formlari doldurulmus
olup egitim alanlar ve egitim almayanlar arasindaki farkliliklar ortaya ¢ikmaistir.

Egitim almayan 6gretim elemani performans formuyla ve demo sinavlar teknik uzmanlar tarafindan
incelenerek egitim almayan Ogretim elemanlar: 17024 akreditasyon siirecinde bilgisiz olduklari
Ulusal Meslek Standartlarini bilmedikleri, Mesleki sinav merkezinin prosediirlerine ve siireclerine
hakim olmadiklar1 i¢in sinavlar1 ve dokiimantasyon siirecini diizgilin ger¢eklestirememis olmasindan
dolay1 2016 yilinda egitim almayanlara hizmet i¢i egitim verilmesi planlanmistir.



Deney grubunda egitim Oncesi ve egitim sonrasi bilgi ve beceriye dayali performans maddelerinin
puanlariin karsilagtirilmas1 amaciyla yapilan Wilcoxon testi sonuglari tabloda verilmistir. Analiz
sonucuna gore bilgi ve beceriye dayali performans maddelerinin tamaminda egitim sonrasi1 puanlar
egitim Oncesi gore istatistiksel olarak anlamli diizeyde artmistir (p<0,05). Buna gore yapilan hizmet
ici egitim personelin bilgi ve beceriye dayali performansini artirmistir.

Kontrol grubunun egitim 6ncesi bilgi ve beceriye dayali performans maddeleri puanlar ile deney
grubunun egitim sonrasi puanlarinin karsilastirilmasi amaciyla yapilan Mann Whitney testi sonucuna
gore deney grubunun egitim sonrasinda bilgi ve beceriye dayali performans maddelerinin tamaminin
puanlari kontrol grubunun egitim Oncesi puanlarindan istatistiksel olarak anlamli diizeyde daha
yiiksektir. Performans degerlendirmelerine gore egitim almadan Once ve sonra performans
degerlendirmeleri karsilastirilip 6nce ve sonrasinda yapilan demo sinavlari teknik uzmanlar tarafindan
karsilagtirilip biiyiik farkliliklar ortaya ¢iktigi tespit edilmistir. Bu sebeplerden dolayr Mesleki Sinav
Merkezi akreditasyon siirecinde gorev almak isteyen tiim 6gretim elemanlarinin akreditasyon siirecini
saglikl, diizgiin, giivenilir, tarafsiz, standartlara uygun yiiriitebilmesi i¢in bu egitimi almalar1 tavsiye
edilmektedir.

Tiirkiye de belgelendirme siireglerinin bu standartlar ¢ercevesinde yiiriitiilebilmesi i¢in tiim Mesleki
Sinav Merkezlerinde ve onlimiizdeki senelerde kurulmasi planlanan sinav merkezleri i¢in hizmet igi
egitimleri zorunlu hale getirilmesi tavsiye edilmektedir.
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